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CHAPTER I 
INTRODUCTION 
Statement of the Problem 
In 1971, The Schoo I Code of 11 I i no is was amended by House 
Bil I 323 to include socially maladjusted, emo tionally d i sturbed , 
educable mentally handicaoped, train able mentally ha ndica nped , and 
speech de f ective as el i9ible for p reschool spec ial education services . 
Schools had been permitted since 1943 to enrol I three -year old 
physical l y h andicapped to include the h ea rin9 and visually handi­
ca pped as wel I as health and orthopedica l ly handicapned. The intent 
of HB 323 was to provide special education services to an identifi ­
able q roup of ha ndica p ped ch ildren between the aqes of three and five 
years who were not beinq served in pu blic schools. The rationale be­
hind the leg is l at i on was that the earlier a ch i Id 's handicapping con­
dition is di agnosed and remedi a tion a1tempts are made the better are 
the chances that the chi Id wi 11 a djust and he accented into sc hool 
and society l ater . 
It became the responsibility of the schools to esta h l ish 
identification procedures to find those ch ildren showina a need . 
Referral procedures with diagno st i c systems had to be esta blished 
with nroqrams and classes to be established. 
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This oresented a considerable cha I lenae to the public school 
personnel. It cal led for multidisciol inary, interarency, cooperative 
efforts amonci such groups as ohysicians, psycholoaists, d ay care 
centers, private faci I ities, university traininq oro�rams, and pub I le 
departments. 
In the Frankl in and Jefferson Counties Soecial Ed ucation Co­
operative, this author and his staff initiated the first Massive pre­
school screenina in 197�-3 and established the first class in the 
Fal I of 1973 in the Denton Flomentary School with the second class 
beinci established in the Fal I of 1974 in tho rit. Vernon Elementary 
Schools. 
During the process of sc.reeninq attempts were made to identify 
atypical preschoolers that did not seem to fit in the reqular sneclal 
education preschool proqrams. A need was realized for a "holdover'' 
settinq or assessment-d iaqnostic center to place this chi Id in for a 
period of time unti I a determination could be made for a More per­
manent placement for this younaster. 
So it was obvious to the author that an assessment center 
was needed whereby a closer and more extensive look could be taken 
at these children prior to makinq a more final recommendation for a 
preschool placement. The most severe tvnes of hand icaps were to be 
served at the preschoo I I eve I . It wou Id be tf1e ,iob of the Cluthor 
of this paoer to sc i I the oroaram to his rxecutive Board and d istrict 
superintendents. 
Definition of Terms 
Certain d efinitions used throuahout this naoer have the 
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fol lowinq meanings: 
St a nda r d  E d uca t i o n - -The educationa l p rogra m  qen e ra l ly offered 
by the local school district to the maj or ity of its students. 
Special Education--Those instru ct i ona l n roo ram s ,  sunnortive 
serv i ces , unique materials, ohysical olant adjustments, and other sne­
cial educa t i onal f a c i I i t i es as described in Article XI V of the School 
Code of I I I inois w h i c h ,  to meet the unique needs of exceptional child­
ren, modify, surrlement, surnort, 0r are in olace 0f the stand ard 
educ at i ona I rroq ra m  of ·the puh I i c ochoo Is. 
Exceptional Chi ld ren--Those c h i ldren des ionated in Articl e XIV 
of The School Code of I I I inois. These children may exhibit handicaoping 
o r  except i onal cha r a c te r i st i cs ranqino from verv mi Id to very severe. 
( I n this study we are concerned with the very severe. ) 
Instructional Proqram--Those activities which rrovide the p r i nc i ­
pal el ements of the exceptional chi I d 's educational develonment at any 
given time. These a cti v i ties may include any or al I of the fol lowin9: 
I .  eva l u a t i on of the nature of the chi Id's educational needs 
2. a mel iorati on of and compensation for visual, auditorv, 
physical, speech, o r  other imnairments 
3 .  development of lanquaqe concerts and communication ski I I s  
4. educat i onal experiences which are adj usted in content, 
emphasis, rate, or location 
5. modification of social ski I ls or 0motional ildjust1"'1fJnt 
�ortive Services--Tr.ose activities suriolemental to the st'ln­
d ard or s pec i al program, which serve to faci I itate the chi Id's educa­
tional development. These activities include : 
I. evaluation services 
2. specialized instructional services which are in ad dition 
to the standard pro9ram and which are provided to the chi Id 
for less than 501, of his school day 
3 .  enabl inq services 
4. therapeutic services 
5. consultation services 
Oual if led Special ists--Those professional special education 
personnel who meet either the certification or approval reauirements 
described in Article X I  I of I I I inois Rules and Reaulations qoverninq 
special education. 
Case Stud y--Those activities which contribute to an understand­
ing of the child and his ed ucational difficulties. 
Staff Conference-- A d eliberation amonq appropriate professional 
persons for the purpose of determininq el igibi I ity for soecial education, 
determining the provision of soecial ed ucation, reviewina educational 
progress, or considerinq the continuation or termination of soecial 
ed ucation for an individual chi Id . 
S pecial School--An educational settinq which is established by 
the local school district exclusively to meet the needs of exceotional 
children. 
S pecific Objectives 
The qoals of the assessment (diaqnostic-nrescrintive) class­
r oom is to identify areas o� stren�th, the most effective learnina 
channel, and the suggested teachinq methods for the severely involved 
preschool children who are Placed in these cl,;issrooms. The diaanostic 
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model is not only an indeoth d iaqnostic model but di aq no stic evalua­
tions are verified in a daily classroom setti nq . The o l acement cou l d 
va ry from one week to o n e  year. Throug h this procedure the chi Id 
wi I I receive throug h the indepth study an eventual written Prescription 
for a program to be fol lowed u p  on when he assumes a recommend ed olace­
ment out of t h e  a s s e s sm e nt room. Throu gh this procedure alonq with 
supportive pupi I p ersonnel services the chi Id wi I I be ensured , hope­
fully, of an appropriate educational settina upon his re-entry into 
a pre schoo l c lass. 
In order to maximize the learning environments of these severe ly 
handicapped child ren the fol lowing long ter� obj ectives would have 
to be riet: 
I. M11ke the model more viable th11 n current rironrams for handi­
capped child ren . 
2. Empha siz e the behavioral apnroach. 
3 .  Keep the parents and other profe?siona ls up to date on 
al I r e l evant information on detection, identification, 
intervention, and correct ion techniques beina em p loyed . 
4. Decide what chanqe aoents are aoino to be used besides 
the teacher. 
5, Consta n t ly assess what is being done and look at o ther 
successful programs for irle8s. 
To a c hieve the l onq ranoe ob,iectives the fol lowinri intermediate 
objectives were established: 
I. To idenTify a nd establish intervention mod es tor the criti­
cal behavior tasks. 
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2. To develop behavioral modification approaches. 
In addition to the above stated objectives qreat emphasis was 
to be placed on: 
I. Family involvement 
2. Instructional content 
3. Methodoloqy 
Why Early Intervention? 
Specific assum pt ions are: 
I. The earlier and more completely a handicaoped child (and 
his family> are involved in an intervention nrogram the 
greater the potential for enhancement of su bsequent devel­
opment. 
2. Intellectual, emotional, and social qains made durinq the 
early years have a cumulative beneficial effect later. 
3 .  By increasing the cr,i Id's level of coqnitive functioning 
his ability to get along in his en v ironmen t wil I be enhanced. (I) 
Proposa l to the Executive Board 
After the idea for the assessment room came to the author, 
director of the Franklin-Jefferson Counties Special Education District, 
a rationale for establishino the proqra m  was proposed to the Frankl in­
Jefferson Counties Special Education Cooperative Executive Boa rd. 
Mr. Joe Holt, supervisor, and the author presented the rationale for 
the program need, a faci I ity recommendation, and staff requirements. 
I. Rationale: At the oresent time early childhood special 
education programs are in operation in Renton and in Mt. Vernon. P s  
with a l  I special nrograms, occasional Iv ynunqsters are screened who 
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are too profoundl y handicapoed to be placed in a district ooerated 
facility. The pl an proposed herein woul d al low for the establishment 
of a orogram for such youngsters on the camous of Rend Lake Col le9e. 
2. Proposal: The administration of Rend Lake Col leoe has ten­
tative Iv agreed to provide a cl assroom and testino faci I ity on their 
camous. This faci I ity would be used for: 
a. An assessment clinic for al I early childhood handicapped 
youngsters in Frankl in and Jefferson Counties. 
b. A district operated proqram f or the three or four early 
childhood youngsters who are too orofoundly handicapped 
to benef it from a d istrict oroqram. 
c. A day care faci I ity for the children of younq mothers 
who are attendinq Rend Lake Col leqe. 
d. A ootential, on-campus traininq site for nurse's aide 
trainees and teacher aide trainees. 
When the faci I ity is uti Ii zed f or a �pecial education district 
operated program for the early childhood orofou�dly handicapped, it 
shal I be under the suoervision of �1s. Eileen Nelson, Title VI teacher. 
Ms. Nel son's pri mary qoals were to be diaanostic and remediation. 
When the facil ity is util ized for Rend Lake Col leae day care ourooses, 
it shall be under the supervision of Rend Lare Col l�oe rersonnel. 
3 .  Pu b I ic School District Obi ioation: 
a. Provide the teacher-paid for by Titl e V I .  
b. Provide transoortation for needy students-80% reimturs­
able. 
c. Provide materials for students who attend the faci I ity-
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Note: student may be claimed on ADA. 
d, Provide the nece ssary classroom eauipment (hardware). 
4. Rend Lake Colleqe Obi igations: 
a. Pr ovide the faci I ity . 
b. Prov ide the nurse's aide and teacher aide trainees when 
such traininq nroqrams are adjusted to take advantaae 
of the on-campus c hild development nossi bi l ities offered 
by such a proq ram. 
(See Appendix A and J) 
CHAPTER 11 
REV I EW OF OTHER PROJECTS 
Project Predict 
This model sponsored by a Title I I I, F.S.F.A. orant at Park 
Ridge, I I I inois, is attemotinq to intervene at the nrekinderoarten 
level. It is supolementary to other special education prekindergarten 
programs operating in that area encomoassinq three laroe school dis­
tricts. The project also serves non-pub I le school children. They 
are attemptlnq to pinpoint developmental problems of children. Tre 
programs are bui It around the chi Id's needs. Screeninqs are done 
on a re ferral basis from par1·nt s, physicians, oubl ic and private 
schools, and various other agencies. One stronq asoec t of the pro­
ject is the consultive and training services offered to the parents 
of the children. 
Gray Early Traininq Project 
One of the first orojects resul t inq fro� the increased in­
terest in early childhood education was the Early Trainina Project 
done by S. W. Gray in Nashvll le, Tennessee in 1965. It was an ex­
perimental preschool oroqram for c ulturally deprived children. (Al­
though this program was not centered on the low incidence handicaooed 
child that we are talking about in the Rend Lake Center, some of the 
9 
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findings can be applied to this proj ect. One qroup rec ei ved three 
summers of an enriched program and one received two summers. Two 
control groups were id ent i f ied, one I iv i n9 in the same city and 
one I iving about 25 m i les away. (This was to eliminate dif fusion 
of program ideas. ) The cu rricul um was caref ully structured and cen­
tered arou nd apt i tu des for achievement, attitudes toward achievement , 
and careful ma nipulation of reinforcement for des i red b ehavior. 
At the end of the summer preschool exnerience, there were siqnificant 
di f ferences between the qroups that had received the summer nreschool 
plus winter home visits and the control arouns. At the end of the 
second qrade there were d if fer ences between the two experimental 
groups and the two c ontrol aroups, tJo sup eriority for the qroup 
that had had three summer preschools over the �roup that had had only 
t wo could be detected. 
Portage Pr�j ect 
The Portaqe Proj ect develooed in the Portaqe, Wisconsin area 
around 1970 and concentrated on children ran0 in a in aqe from birth 
to five years with a variety of hand i cappinq conditions includina 
mental retardation, physical handicaps, speech and /or lanquaqe deficits, 
behavior problems, visual i mp airments, l earn in9 impairments and cul­
tural deprivation. Many of the c hil dren had more than one han�ica�. 
Instruction was qiven in the chi I d's and oarents' natural environment 
the home. Curriculum aoals were written hy the nrofessional teachers 
and paraprofessionals and oarents with the parent servina as the 
teacher . A checkl ist system was used by the nrofessionals to Pin-
point behavior and to taraet emerg ing behav i or. A cur r iculum card 
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file was used to presc ribe certa i n  sk i I Is to be tauqht. The c heck­
list and card f i le helped break down the ch i ld's be hav i or i nto se­
que nces , presc ribed eac h i nd i vidua l ly ,  a nd c h ained t h e  sequ e nce to­
get h e r  to meet t he lonq- ranoe qoal as stated on t he check I !st. The 
checkl i s t was developed by den t i f ying behav i ors from a variety of 
p resc hool d evelopmental scales and tests i nclud i ng: 
I. Developmen tal Ski I Is Age Inventory 
2. The Cattel I l ntant Inte l l i qe nce Scale 
3 .  Peabody P i c t u re Voc abulary 
4. V i n eland  Soc i al Matu r i ty Scale 
5. The Sher i dan Sca l e  
6. The Gesel I 
7 .  The Slosse n Intel I i qence Test 
8. The Preschool Attainment Recnrd 
9. The Stanford -B i net  Inte l l i gence Scale 
The Yps i lanti-Pe r ry.Preschool Project 
The Yps i la nt i -Pe r ry Presc hool Projec t ass e ssed the long i tu-
dinal e f f ects of a two-year presc hool orogram , d es i qned to compen­
sate for the fu nct i onal mental l y  retarded found in some ch i ldren from 
d i sad vantaged homes. The d i agnos i s  was based on the Stanford-B i net. 
The  program cons i sted of d a i ly cognitive l y  oriented preschool classes 
accompanied by home visits on a weekly basis by t he teacher. The pro­
ject ran from 1962 - 1967. Ch i l dren were assiqned to either an ex­
per i mental o r  a con t rol group i n  a ran d om man ner except for being 
matc hed on socioeconom i c  status a n d  Stan f ord-B i net scores. 
The c u rr i culum was de r i ved i n  oart f rom t he P i aqet i an theory 
I ! 
! 
i ! 
i ; 
' I 
,) 
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and teac he r  observat i on. Emphasis was on f lexib i l i ty o f  cur r i culum. 
Parents were encouraged to pa rt i c i pate in the c h i Id's i nstruc t i on 
in an a ttemot to i mprove t he i r rel ationsh ip w i t h the school. 
In gene ra l t he f i nd i ngs of t h i s  p roject show a posit i ve i m-
pact o f  presc hool educ a t i on on t h e  pe r f o rma n c e  o f  d i sa d va ntaqed ch i l d-
ren  i n  t he elementary grades. 
The reason f or rev i ewing the proceeding p rojec ts i s  to suggest 
that many projects are and have been in i t i a ted to serve v a r ious l y 
hand ic apped preschool chil dren w i th va ryina success. Muc h more re-
searc h w i 1 1  be done. I suspec t t hat the Rend Lake Projec t w 11 I have 
some int e resting f i ndings to re port . 
Sout h e rn I I I I no i s  Associat i o n f or Low I ncidence Handicapned 
In 1965 the Fede ra l qovernmnet pa s sed the Elementary and Sec-
ondary Educat i on Act wh i c h  f o r  the f i rst time provided larqe amounts of 
federal aid to edu cation. Somewhere around 1967-68 the off i ce o f  Super-
i ntendent of  Pub I i c  Instruction for I I linois_beqan seekinq proj ect areas 
to administer Titl e Vl -B E.S.E.A. funds for handicapped chi l dren. 
Th ree suc h projec t a reas we re established in the southern 27 counties 
w i t h  LEA's a t  Mounds ,  Ma r i on , and Newton serv i ng as administerina 
agencies. 
The p rimary emphasis, d ic ta ted from :iprinafield, wa s that of 
ident i f y i ng and diagnosing presc h ool children exh i b it i no some handi-
capping cond i tion s - mainly t h o se with vision and hearina n roblems. 
The focus of attent i on was gradually expanded to include in-depth 
diagnostic and su n port services for both preschoo l and sch oo l  a�e 
children. Thus, these p roj ect areas were i nvo l ved w i t h v i s i on and 
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hearing screen ing , prov i ding comp re hens i ve a u d i o l og i ca l  evaluat i ons, 
sett ing up ge nera l presc hool screening programs to i denti f y  a l  I handi-
capped ch i l d ren, and other in-d e pth edu cat i ona l a n d  extra ed ucation al 
fo l low-up on ch ildre n being i d entif i ed .  
Aroun d  1970-71 t he Sta te Off ice began funding stu d i es w hich 
were d esigned to i d e n t i fy and out I ine the most effective and eff i cient 
manner of serving those hand i capped children that were difficult to 
program for l ocally because their hand i caps were of very low preva-
l ence. The state, l oca l e d u cators, a n d  out s i de consu l tants grapp l ed 
with this pro blem for two years w i t hout ever rea l l y com ing up w ith a 
so l ution. The fact that t h ese child ren oc curred i nfrequ ent l y  coup l ed 
wit h t h e  a lready in h e rent sparse popu latio n i n  so u the r n  I I I i noi s mad e  
programmi ng a l ogist i ca l  n i ghtmare. 
I n  1974, the State Off ice d i ctated that the existinq three 
p roject a reas could best serve l ow incidence chi l dren if they were 
conso l id ated Into one prog ram - thu s  this on� prog ram would cover 27 
. 
count i es of app rox i mate l y  I I ,000 square m iles. The inte n t  was to en-
compa s s  a large e nough area in ord er to have a su f ficient popu l at ion 
base to make low i ncidence programming f easible. Our problem the n is 
how to homogenous l y  group low in cidence children within an I I , 000 
square m i le area to ad equately meet the i r  edu cational needs. 
The fu nding of the Rend Lake Project is beinq done throu gh 
this project. Also, severa l of the supportive staff are being oald 
fo r th rough this project. 
CHAPTER 1 1 1  
EARLY IDENTIFICATION AND PROGRAM DES IGN 
Process of Identification, Diagnosis, and Admission 
Early identification is a multifaceted oroblem and must include 
pub I ic education of parents, physicians, social service aoencies, and 
established centers for referral. (2, pp. 3,4) 
In t h e  Frankl in and Jefferson Counties Special Education Dis­
trict, an annual screening is conducted durinq the months of February 
and March. Of course, referrals wi I I be accepted at any time during 
the school year. 
Screening centers are established at various schools through-
out the two counties. The screening teams consist of a speech therapist, 
nurse, social worker, psychologist, and a volunteer. The assistant direc­
tor establishes the schedule and supervises the screeninos. Screening 
devices consisted of derivations of several tests and charts aoreed upon 
by the screening teams. <See Appendix I) 
Responsibility for Reportino 
The team reviews the results of the individual screeninqs and 
a general consensus is aqreed as to whether or not the chi Id needs 
a special placement. The chi Id needina a diaqnostic-assessment place­
ment is then referred to the Rend Lake assessment center. The referral 
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is sent to the ch i ld's d i st rict superintendent who siqns the refer ral 
a nd approves the placeme nt. 
Fu t u re Populatio n T re n d s  
T h e  total pu bl ic sch ool pooulation in the F rankl in-Jeffe r son 
Count i e s Special Educat i o n District is 15,500, aqe s 3-21. Tha t fig­
u re ha s bee n  sta ble for the pa st te n years and w i  I I probably sta rt 
dropping s l ightly ove r the n ext few years. But with more attentio n 
being giv e n  to p rog ram s for exceptional children, it is expected 
with that factor a nd a more comprehens ive screeninq effo rt the re 
w i l  I be a n  inc rea se i n numbers of l ow I n cide nce handicapped ch i ldren 
n e edin g  fu rth e r  a sse s sme nt a n d  diaqnos i s and placement. 
O rgan i zation a nd Administration 
Mo st early childhood education proqrams may be placed in one 
of four categories : 
I • P rog r a mmed 
2. Ope n  f ra mewo rk 
3 . Ch i ld-cente red 
4. Custodial 
Each of the se p rog ra m type s i s  related to the way the teachers 
a nd childre n i n  such p rograms participa t e  and inte ract. I n  the Rend 
Lake P r oject there is a mixinq of var iou s qeneral approaches or a n  
eclectic approach. 
In the adm i ni st rat i on of the Rend Lake proqram the teach er i s  
the key per son. She brinqs in supportive assi stance whenever she 
deems it n ecessary. She reoorts di rectly to her sup ervi sor who re­
ports to the Join t  Ag reeme nt d i recto r. 
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Fa cl I lty 
T h e  site s e l ected for t his program wa s Ren d  La ke Col l ege c en­
te red I n  t he middle o f  t h e  F rank l in a n d  Je f f e r so n  Cou n t ie s  Spec i a l  Edu­
c a t i o n Distric t . The room ls a l arge room app roxima te l y twice the 
s i ze of a no rma l s i zed c l a ssroom. It is ca r pe ted , eas l  l y  a n d  safe l y  
a cc e s s i b l e to t h e stude n t s , emp l oyees a nd v i s i to rs a t  a l  I times . CThe 
co l l ege i s  l oc a ted near I n a , I I I inois on Inte rsta te Hig h way 57 t we l ve 
mile s sout h o f  Mt . Vernon , II l i nols. ) Ve n tilation , h ea t , l i qht , a n d  
acoustics a re regula ted to prov i d e a h a rmo n iou s a n d  p l easa n t  atmos­
p he re. Equ ipment a n d furnitrue are the type  and s i ze s u i te d  to t h e  
i n s t r u c t i on a l p rogram o f fe red. Since t h e  fa c i l it y  wa s not c o n s tru cted 
s pecif i ca l l y  fo r a p re school a s s e ssme n t room, some thinq s are lac ki n g. 
Re st room s  a n d teache r work rooms are not adequate or conveniently 
l ocated . In g e ne ra l  the facilities are adequate a nd con form to House 
Bi l I 431 6 of the I I linois 75th Genera l  Assemb l y ,  Efficient and Ad e­
qu a t e  Sta n d a rd s  f o r  the Construction of Sc h ools , I I l inois O f fice o f  
Ed u c a tio n ,  C i rc u l ar Series A, No. 156, 
Po l i c i e s a n d P roc ed u re s  
The center fol lows t he same sc hoo l year ca l end ar a s  the college. 
The teac h e r  and s u p po r t i ve sta f f  serve u n der the  Jo i nt Ag reement 
d i rector. A l  I stu d e n t  re f erra l s  for the c e n t e r  qo t h rouoh t he d i rector 
f rom t h e dist r i ct supe rin tend e nt. Hu l tid i sciol inary staffinqs d e ­
termine placeme nt o f  child ren i n to t he proqrnm. 
Fina n cing 
The teacher and suoportive staff are f inanced t hroug h Title V I ,  
P . L .  89-313. The sc h oo l d i s t rict s receive 80% reimbu rseme n t  for tran s -
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portation. The f ac i l i ty i s  off ered re nt f ree by Rend Lake Co l lege. 
Mater ia l s  and equipment are prov i ded by the Spec i a l  Ed ucat i on Joint 
Agreement. 
Parent's Ro l e  
Family members are no l onger considered i ncidenta l to t h e  
forma l program nece s sary t o  remed iate or deve l op l earninq or ot her be­
hav i or ski I Is. If tota l s u cce s s  is  to be ach i eved it is e s sentia l 
that parent i nvo l veme n t  take p l ace. The no l 1cy of t h e  Rend Lake pro­
ject i s  to invo l ve fam i l y  members. Another aim of this nroqram is  
to be a re source to the parent s i n  l ocat i no other re sources in the 
commu nity. The assumpt i on take n  in t his orooram is that the ch i ld 's 
home environment i s  the p l ace wh i ch has the most powerfu l and l asting 
i nflue nce on his adaptat i on to schoo l a n d  t h e  wor l d  arou n d  him. 
Active part i cipation o f  f am i l y  member s  In educa tio na l proqrams are 
limited o n l y  by i mag i nat i o n a n d  d es ire of those i nvo l ved. (2, pp . 5,6) 
Curriculum 
The young chi l d  has many d i verse needs. The best teachers 
are those w ho are a b l e  to deve l op curric u l um to meet the n eeds of the 
children i n  their c l as ses. 
Curric ulum is d e f i ned as those activit i es i dent i f i ed and used 
by the teacher to change or e nhance a child's behavior a nd to teach 
ident i f ia ble objective s and 9oa l s. (3, pp . 8) 
Any c urricu l um se l ected f or app l I cat i on must  nermit childre n to 
progre s s  at dif ferent i a l  ra tes without bein� f ai l ed for sl ow proqres s. 
Some common prob l em characteristics of handicaoned c hildren 
for wh i c h appropriate goa l s a n d  o bjec tives shoul d be e stab l ished and 
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curric u l um developed a re: 
are: 
I • Langu age 
2. Social sk i I Is 
3 .  Self-concept  
4.  Sel f - help 
5. Motor ski I Is 
6. Cog n i tive ski I Is 
7 .  Lack of understanding of pare n ts 
Some bas i c  assumot i ons f or a wel I conceptualized curriculum 
I. A hiq h adu l t-c hild ra t io 
2 .  Teamwork amonq adults 
3. A we l  I pl anned social structure of the adu l t -c hi Id interaction 
4. Inc orpora te the services of anci I l ary nersonnel 
5. Implement structure in the instructional settinq 
6. On - goinq evalu a t ion 
In the d esign of the Rend Lake oroj ec t the above o bj ectives 
and assumpt i ons h ave been established as goals. (See Append ix E and G) 
Tec h niques of Instru ct i on 
An  i n struct i o nal  proqram consists of four comnonents: 
I. Con te n t  
2. Method 
3. Mater ia l s 
4. Mea s u rement 
Content re f ers to what is to be tauqht. One useful aporoach 
is ta sk analy sis whereby the teacher determines what responses the 
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chi l d  should make. ·sma l I bits of beh av i or are tau�ht se p arate ly and 
then p u t  toge t h e r  i n to the termina l obj ect i ve. Th i s  techn i nue is a l ­
ways dynamic in t h at a ny qiven task ana l ysis can be mod i f i ed for i n­
dividua l students. 
Met h od re f e rs to the ''how" of i ns truction. The teache r is 
concerned wit h arrang i ng a prope r instruction a l  env i ronme nt if the  
be havioral repe rtoires of  t h e  stude n t s  a re to be ver i fied. 
Materials must fol l ow the d e l ineat i on o f  instructional ob­
jectives. For t h e  severe l y  h a nd i car p ed few mater i als have been com­
mercially developed, thu s  the teache r must devise h e r  own . 
Measurement i s  very i mportant . 
o f  being taugh t  must l a ter be measu red . 
i n  the use of measurement d e si9ns. 
Any ski I I or concent worthy 
The teacher must be ski I led 
The tec h n i ques of i ns truction uti I ized in the Rend Lake p ro­
j ect are a dapted to meet the needs o f  the individual chi I d  enrol l ed 
in  t h e  cente r. Some of the princi p l es eMo l oyed are imitation tra ining, 
respo nse primi n�, stimu l u s d i scr i minat ion, and respon se cha ining. 
C See Appe ndix C and 0) 
Materials and Equ ipmen t  
(See Appendix H) 
CH.APTER IV 
SUM��ARY' CONCLUS I n�1s AND RFCrn1��Et.Jf1AT I OtJS 
Trai n ing and Background Reauirements for Professionals and Para­
Professionals 
Some of the behavioral competencies need ed by a tea cher of 
the severely hand icapped are: 
I. Knowinq how to manaqe severe behavior nroblems 
2. Being able to create teacher Made seauenced ma terials 
3 .  Beinq able to enoineer a oroner nhysical s ettina in the 
classroom 
4. Understand the basic principles of task analysis 
5. Know how to imn l ement instructional nroarams 
The above are a few of the com0etencies nossessed by the Rend 
Lake program teacher. Other competencies are uti I ized as they become 
ap propr i ate . 
The teacher in this proqraM has a M.S. dearee in Early Child-
hood Education and severa l years experience in a orevious diaanostic 
center as a team mem ber . CSee Anoendix A> 
It is necessary that a nroqram such as the assessM ent center 
at Rend Lake have resource nersonnel trained to assist the teacher 
with intervention techniaues. They mav assist in monitori�a, evaluatina, 
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and meetinq the needs i n  al I areas of devel opment: social, emotiona l , 
physical , and cognitive. 
It is a ra r e teac h e r  o r  para-professional w h o  oossesse s all 
the s ki I Is needed to teach severely handicanped st udent s . Most will 
learn w hile ac tu all y wo r k i nq w i t h th e children. Severelv ha ndicapoed 
children are dramatically different than their oeers. Thus, the 
teachers of these children require different teacher-chi Id inter­
action s ki I ls. ( 4 , pp. 5,6 ) 
Profile of a Typical Placement 
The first chi Id placed in the Rend Lake proqram showed a 
lack of: 
I . Eat i nq s k i I Is 
2. Abil ity to sit sti I I for more than a few minutes 
3. Speech 
4. Toi let train i nq 
These were j ust a few of his behav iora l reoertoire. Others 
were later verified by the teach er as t h e  chi Id entered into the oro­
gram and a task anal ys i s approach was initiated. 
A mixed mod e l cu r ricu l u m was establ ished for the child. The 
teacher responded carefully th rouqh he r intuitive understanding of 
the chi Id's behavio r as it was further manifested. The curriculum 
content �ermitted t h e  c h i Id to show individual interests, ski I Is, and 
was not i m p osed upon the c hi Id by t�e teacher . CSoe Annend i x  F) 
Evaluation 
Evaluation can be best defined as the o rocess of fully de­
scribing an ac t i v i ty and assess i nq its effectiveness and value. Goals 
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and object i ves must be estab l i s hed. Eva l u ation s hould never be after 
the fact. Eva l uat i on should start at t he beqin n i nq of the activ i ty. (5, pp. 48 
In t he Rend Lake program i t  was establis hed t h at t he oroqram 
eva l uation wou l d  start at t he beq i nn i nq. The ent i re team was to be 
the con stant evaluator s. The evalua tion was to continue through the 
life o f  t he program. At the end o f  the school year , 1974-5 , the team 
wi I I eva l uate the successes atta i ned w i t h i ndiv i dua l students and the 
tota l pro9ram. Such quest i ons to be answered are: 
I. How ma ny c hildren we re served ? 
2. How much d id it cost? 
3. What needs remained u nmet? 
Recommendations 
At this point in time i t  aopear s  t hat the proaram i s  quite 
succes sful. The fo l l owing recommend at i ons are suqqested : 
I. To st rive to work closer w i th the fam i l y  members 
2. To Increase the number of staff J n the orooram to Include: 
vo l unteer s ,  a fut I time osycholoqist, aid es, and addi­
tional special i st s  
3 .  To establis h this center a s  a sub-center of the Reqional 
Resource Center now centered in Peoria, I I I i nois and to 
serve more than the oresent  two count i es of Frankl in and 
Jef ferson 
4, Take a c loser look at curriculum models 
5. Serve a l  I aqes 0-2 1 vears 
6. Cooperate w i th the nurse t ra i n i nn program at Rend Lake 
Co l leae 
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At the end o f  t he first yea r of operation the comprehensive 
eva luation o f  the proaram wi I I be based mostly on t he children's per­
formance on c riterion t asks, psycholooical te sts, and evaluations by 
the teacher and staf f . Innovative chan9es should come a bout a s  a re­
sult of t he se evaluations. 
The orogram is l ess tha n  a year old. At t his time it apoears 
to be ef f ective. 
APrrnorx A 
ROAR[) PROPOSAL 
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EARLY CH I LDHOOD A S S E S SMENT C L I N I C  
AT R EN D  L A KE CO L L EG E  
( A  P ro p o s a l to t h e  Exec u t i ve Goa rd ) 
I .  Ra t i o n a l e :  At t h e  p re se n t  t i me ea r l y  c h i l d h ood s o ec i a l  ed u c a t i on 
p roci r a m s  a re i n  o p e ra t i 0 n  i n  Be n to n  a n d i n  r 1 t . V e r n o n . A s  w i t h  
a l  I s pec i a l  p roq r a m s , we occa s i on a l l y f i nd you na ste r s  w h o  a re too 
p ro f ou nd l y  h a n d i c a o ped to be p l a c e d  i n  a d i s t r i c t  o p e r a ted f ac i l i t y .  
T h e  p l a n p ro p o s e d  he r e i n  wou l d  a l  l ow f o r  t h e  e s ta bl i sh me n t  cf a o ro ­
g ra m  f o r  s u c h  you n q s te r s  o n  t h e  c a m p u s  o f  Re n d  La ke Co l l eae . 
I I . P roposa l :  T h e  a d m i n i s t ra t i o n o f  Re n d  La ke Co l l ea e  h a s  t e nt a t i v e l y  
a g reed to p rov i d e a c l a s s room a nd t e s t i n q f a c i l i ty o n  t h e i r  c a m p u s .  
Th i s  f a c i I i t y wou l d  be u se d  f o r : 
a .  A n  a s se s sme n t  c l i n ic f o r  a l  I ea r l y  c h i l d hood h a n d i c a p ped you n a ­
s te r s  i n  r ra n k l i n  a n rl Je f f e r so n  Cou n t i e s .  
b .  A d i s t r i c t o n e r a ted p roq ram f o r  t h e  t h r ee n r  f ou r  ea r l y  c h i l d ­
h ood yo u nq s te r s w ho a re too p ro f ou nd l y  h a n d i ca n oed to be n e f i t  
f rom a d i st r i c t p roq ram . 
c .  A d a y  c a re f a c i l i t y f o r  t h e  c h i l d r e n  o f you nq mot h e r s  w h o  a re 
a t t e n d i n g  Re nd  La ke Co l l eq e . 
d .  A pote n t i a l , o n -ca m p u s  t ra i n i n g s i t e f o r  n u r se ' s  a i d e t r a i nee s 
a n d  tea c he r  a id e  t ra i n ee s . 
W h e n  t he f a c i I i t y  i s  u t i I i z ed f o r  s p ec i a l  e d u c a t i o n d i s t r i c t o o e ra ted 
p rog ram for t he ea r l y  c h i l d h ood p ro f o u n d l y  h a nd i c a o oed , i t  s h a l I be u nd e r  
t h e  s u pe rv i s i o n o f  M s . E i l ee n  Ne l so n , T i t l e  V I- teac h e r . W he n  t he f a c i l ­
i t y i s  u t i  I i z ed f o r  Re n d  La ke Co l l eqe d a y  c a re o uro o se s , i t  s h a l I b e  
u nd e r  t h e  s u p e r v i s io n  o f  Re n d  L a ke Co l l e9 e  n e r so n n e l .  
I I I .  Pu b l i c Sc h oo l D i s t r ic t  O b i ia a t i o n : 
a .  P rov i d e t h e  teac h e r - p a i d  f o r  b y  T i t l e  V I  
b . P rov i d e t ra n s p o r t a t i o n f o r  st ud e n t s - 80%  re i m b u r s a b l e  
c .  Prov i d e m a t e r i a l s  f o r  st u d e n t s  w ho a t te n d  t h e  f a c i l i t y -
Note : s t u d e n t  ma y be c l a i med o n  ADA 
d .  P rov i d e t h e n e c e s s a r y  c l a s s room e a u i nme n t  ( h a rd wa re) 
I V .  Re n d  L a ke Co l l ege O b i i ga t i o n s : 
a .  P rov i d e t h e  f a c i  I i t y 
b . P rov i d e t h e  n u r s e ' s  a i de a n d teac h e r  a i d e t r a i n e e s  w h e n  s u c h  
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t ra i n i nq p roq ram s a re a d ju s ted to ta ke a d va n t a q e  o f  t h e  o n ­
c a m p u s  c h i I d  deve l opme nt pos s i b i I i t i e s o f f e r ed b y  suc h a
� 
p rog ram . 
V .  I t  wou l d  be mut u a l ly u n d e r s tood t h a t  t h e  a r ra ngeme n t between Re nd  
La ke Co l l eqe a n d F r a n k l i n -J e f f e r so n  Cou n t i es S pec i a l  E d u ca t i on 
D i s t r i c t i s  coo p e ra t i ve i n  n a t u re . E i t h e r  pa r ty w i  I I b e  f ree to 
c a n c e l t h e  mu t u a l a r ra n q em e n t  a t  a n y  t i me ,  
P r es e n te d  to t h e  Exec u t i ve Boa r d  an d a o o rov ed o n  Oc to b e r  8 ,  1 97 4 . 
APPEND I X  B 
JOB D E SCR I PT I OM 
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J OB D E S C R I PT I ON 
E DUCA T IONA L -PRESCR I PT I V E D I AGNO S T I C I A N 
( Ear l y  A s sessm e n t  a n d Ad j ustme n t  Cen ter ) 
Desc r i p t io n : 
The Educatio na l -P resc r i pt i v e D i a g n o stic i an wi I I a ss i s t  the 
Pro j ect Direc tor a n d /or t he D i rec to r s  of  S p ec i a l Educat i on i n  the 
deve l o pment , im p l eme n tation o f  p rog rams re l eva n t  to t he i d e n t i f i cat i on 
a n d  educ at i on o f  p resc hoo l a nd l ower P r i mary ch i l dren exh i biting 
han d icap p i n g  cond i t i o ns. 
T he Diagno s t i c ian w i l I p rov i d e a s s i s t a nce as need ed i n  staf f ing , 
p a r e nt coun se l in g , p l aceme n t , teac h e r  consu l t a t ion , o r  f ur t her diag ­
nostic eva l uatio n. 
S pec i f ic Responsib i l i t ies :  
To ren d e r  educatio na l a ssessme n t  o n  each c h i I d . 
To p rov i d e an i n d iv i d ua l p re sc r i p t i v e b l ue - p r i n t  f o r  a p rog ram 
I n  and out of  the sc hoo l sett i nq .  
To be res p n n s l b l e f o r  t h e  coord i n a t i o n o f  the d ai l y  a c t i v i t i e s .  
To in itia te and wo r k  w i t h man y  d i f f e r e n t  method s of reaching 
the c hi l d . 
To he l p  in t he ad j ustme nt of c h i l d r e n  to a s c h oo l  s ituation. 
To assist i n  t he d eve l opme n t  o f  ed u cationa l o roq ramming i nvo l ­
ving comm u n ic at io n  s ki I I s. l a n gua 9e d eve l o ome n t , q ross and f i ne motor 
coord inat i on ,  emotio n a l a n d  soc i a l  d eve l oome n t , a n d  l ea r n i n g d i sab i l ­
i t i es .  
To r e p o r t  p rog ress a n d  atten dance o f  a l  I c h i l d ren in the Ea r l y  
A s se s sment and Ad j us tmen t Cen t e r .  
Q u a  I i f i catio ns : 
Bac h e l o r Deg ree 
Ce rt i fica te - T y p e  1 0  wit h a bac kq rou nd in Lea r n f nq D l sa b l  l i t i es , 
Reta rdatio n a nd /or Ear l y Ch i l d hood Ed u ca t i on 
A PPEND I X  C 
C LA S S  SCH EDU L E  
I• 1 2 : 30 - I :  1 5  
I :  1 5  - I : 3 0 
I : 30 - I : 5 0 
I : 5 0  - 2 : 0 0 
2 : 0 0 - 2 :  1 5  
3 0  
C L A S SR001' 1 SCHEDU L E 
F ree p l a y  w i t h 1 - 1 wo r k  w i t h  e nch chi I d  in t u r n  
S t r u c t u red q rou n a c tiv it i e s  c o� n i t i vc ;  l a n� u ao e  
Ba t hroom b rea k w i t h s n a c k t i me 
Story - read i n  q rou p a nd /o r  mu s i c 
Sem i - s t r u c t u red g rou p 
a ct i v i t y - f i n e -motor q ro ss motor w i t h 
l a nq u a q e  - c h o i c e o f  a c t i v i t i e s 
2 : 1 5 - 2 : 30 o r  F ree p l a y a �d p re n a re f o r  b u s  
2 : 4 5  
A P P E N D I X  D 
C LA S S  PROC E DU R E S  
3 1  
I .  Hours o f  p rog ram 
1 2 : 00 - 1 2 : 3 0 
I : 00 - 3 : 00 
2 : 3 0 - 3 : 30 
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C l ass room P rocedures 
plan t ime f o r  teacher 
c h i ld ren a t tend 
pla n t i me or home visit t i me 
2 .  Ad mitta nce requ i reme n ts 
a )  Child must h a ve a ps y c h o l og i ca l  r e p o r t . 
b )  Ch i ld must h a ve been s ta f f ed w i t h ea rly child hood teac h e r  
p resent. 
c )  Chi l d  m u s t  be no l ess t h a n 3 yea rs a n d n o  more tha n 6 
yea rs o l d . 
d )  Pa ren ts must be w i l I i n g  to come i n  onc e a mon th for p arent 
c o n f e re n c e  or rece i ve home v i sits f rom teacher at l east 
once a mon t h . 
e )  There c a n  be no mo re tha n 4 s tude n ts per o n e  tea c h e r . 
3 .  S ic k  d a ys o r  p e rsonal lea ve d a ys f o r  tea che r  
On suc h d ays, the tea cher w i  I I  not i f y  s nec ial educ a t ion coo r ­
d i n a t o r  w h o  wil I con t a c t  o a r e n ts a n d b u s  d r ive r that c h i l d re n  
w i l I stay home . 
4 .  S i c k ness i n  class room 
Tea c her m a y  con t a c t  S h i r l e y Mc Hanev or a r e o resen t a t i ve of Re nd 
L a ke nurs i ng sta f f  w h e n  a med ic a l eme r ge n c y  arises i n  the c l a ss­
room . 
Should ambula nce se rv i c es be requ i red, tea c he r  may ca l l  the I na 
Fire Dep t .  which s e r v e s Re nd La ke Colleg e. 
5. Tra ns po r ta t i on 
Child ren w i l  I be bused f rom thei r home to the b ui ld inq d oo r  
nearest t h e c l ass r oom . 
Child ren w i  I I a r rive and d e o a rt wit h i n  1 0  m i n u tes of t he 
sched u l ed t i me .  
6 .  J a n i to r i a l serv i c es 
Ren d  L a ke Lo i lege wi l I p rov i d e d a i I v  c l ea n i nq se r v ice to the 
c l ass room . 
7. V is i tors 
Except for st a f f of S pec i a l Ed u c a t i o n and Re nd La ke Co l l ea e ,  
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a n yo n e  w i shi n g  to v i sit t h e  clas s room s h ou l d c hec k  w i th t he 
teache r .  
• 
8 . Co nsuma b l e  sup p l ie s  
Purchase o f  con sumable su o o l i es w i  I I b e  mad e throu q h  a cash f u n d 
ava i lable to the teac h e r  ( m i lk ,  s n a c k s , con s u ma ble a r t mate ria l s .  
etc . )  
9 .  Home v i s i ts 
Teache r w i  I I be al l owed at least o n e  sc hoo l d ay p e r  mo nth to 
v is i t  homes . Ot her time w l  I I be set aside o n  a wee k l y  basi s f o r  
home i nte rven tio n  as n eeded . 
1 0 . Res ponsi b i lit i e s to Ren d  L a ke Co l leg e 
a )  Coo r d inate sc h oo l ca l en d a r s . Subm i t  the classroom c a l en d a r  
to D r . Wa rd ' s  o f f i c e . 
b )  Ma i nta i n a r e s p e c ta ble rcom . 
c )  Coord i nate equ i pment a n d mate r i als wit h Re n d  L a ke Co l leqe 
Day Ca re Ce n t e r  a s  i t  deve l o o s . 
I I. Teac h e r  a i d e 
a )  No Re n d  L a ke Col leqe students o r  staf f w l  I I be invo l ve d  i n  
the p rog ram at t h i s  t i me .  
b )  I f  more tha n one se vere b eha vio r  d isorder c h i l d  i s  e nro l l ed 
i n  t he c l as s , a d a i l y  vo l u n teer o r  p a id aid e wi l I be requ i red . 
1 2 .  S chool c a l e n d a r  
Nov . 1 2  
Nov . 28 ,  2 9  
Dec . 2 3 -J a n . 3 
J an .  6 
J a n .  1 5  
Feb . 1 2  
Mar . 2 4 -28 
A p r . 1 8  
May 2 9  
Sess i on beg i ns 
Th a n ksq iving vac a t i o n 
C h r i stmas vac at i o n 
Classes r esu me 
CM .  L .  Ki ng Day ) Home v i sit d ay ( NO SCHOO L )  
L i nco l n ' s Bi r t h d ay C NO S C HOO L ) 
Easte r vacatio n  
Teache r ' s  I nstit ute UJO SCHOO L ) 
L a st d a y o f  s c hool 
Home V i s i t o r  Pa rent Con f e r e n c e  Da y s  
F rid ay Nov . 2 2  
Dec . 1 3 
J an .  1 5  
F e b . 2 1  
Ma r .  24 C or 2 1 i f  24 is o a r t  o f  Ea s te r vac ation ) 
A p r . 2 5  
May 2 3  
A PPEND I X  E 
OBJ ECT I V E S  
3 4  
3 5  
O bj ec tives 
< Behav i o r Mod i f i c a tio n ) 
I . P rov i d e t o r  physica l need s - l ea r n  b a s i c  s ki t  I s  - b a th i nq ,  to i l e t i ng , 
ea t in g , d ress i n g . 
2. Cont ro l behav i or us l n q b e havior mod . or ot h e r  a p p rop r i a t e  t ech n i que . 
Soc i a l  d eve l o pme n t  ( Shape be h a v i o r towa rd t h a t  ex oec t ed i n  anothe r 
s p ec i a l ed ucat i on o r  requ l a r c l a s s room . )  
3 . P rovide e nvi ronme n t  st i mulation not rece i v ed i n  home e nviro nment . 
< V a r i ety o t  m i d d l e  class ex p e r i e nce s ) 
4 .  P re - K i n d e rg a rten c og n i t i v e ex p e r i e n c es 
n u m be rs ,  sha pes ,  co l o rs , ba s i c  co n ce o t s , l i s te n i n q . 
5 .  P r e - K i n d e rq a rten motor e x p e rie n c e s  
g ro s s  moto r , f i n e moto r < v i s -motor ) ,  fol l ow i nq comma nd s . 
6 .  P re - K i nd e rq a rte n l a n q u a q e ex p e rie nc e s  
qood s p eec h mod e l ,  im p rove quan t i ty and q u a  I i t y o f  s peec h , toward 
g oal of i nte r ac t i ve s peec h . 
7 .  The c l assroom wi l l  be f l ex i b l e  e n ou a h  to meet mos t  o b j ec t i ve s  for 
each I nd iv i d ua l c h i ld .  
APPEND IX F 
STUDENT PRO F I L E S  
3 6  
i 
3 7  
A S t u d e n t  Pro f i l e 
( O b j ec t i ve s  f o r  Rod r i q u e z ) 
I .  Ma n a g e  t h rou g h  a ba t h  o r  wa s h j o b  e v e r y  d a y  i f  nece s sa ry . 
2 .  Dec rea se c r y i ng b e h a v i o r .  
3 . E a t i n g s k i  I I s .  
4 .  To i l et t ra i n i ng .  
5. S i t i n  c h a i r  f or severa l m i n u t e s  a t  a t i me . 
6 .  Eye contact u po n  r eq u e s t . 
7. I m i t a t i ve s peec h . 
( O b j e c t i ve s  f o r  \'I i I I i a m ) 
I • E ye c o n ta c t  u po n  re q u e s t . 
2 .  No w i t hd ra wa I w h e n  touc hed . 
3 .  Be h a v i o r s e l f -c o n t ro l - s i t  i n c h a i r ,  d ec re a s e  ta n t r u m s , f o l l ow 
d i rect i o n s , a s s u me r e s p o n s i b i l i t y .  
4. I nc re a s e  s p eec h q u a n t i t y .  
5 .  I n i t i a te I n te rac t i o n ( be h a v i o r c o n t ro l , d ec rea se h l t t i nq , e tc . )  
6 .  P re - K i n d e rg a rten c o n c e p t s  - c o l o r s , n u m b e r s , etc . 
7 .  P re - K i n d e rg a rte n moto r d ev e l o pme n t . 
U po n  accom o l i s h i ng t h e  a bove o b j ect i v e s , t h e  ch i I d  w i l I b e  co n s i d e red 
e l i g i b l e f o r  e n t ra nce i n to a reg u l a r o re sc h oo l c l a s s  for h a n d i c a p oed 
c h i l d re n . 
i I 
APP ENDIX G 
S TU D ENT GOA L S  
3 8  
3 9  
Goa l s  
( Rod riq u ez ) 
Se l f - help s k i l l s 
I .  Ba t hinq 
a )  B ring soa p , towe l & s hampoo to s h owe r sta l I .  
b )  Ta ke o f f c l ot h e s . 
c )  He l p  s c r u b h i m se l f .  
d )  He l p  wa s h  hair . 
e )  U s e  towe l to h e l p  d ry . 
f )  A s s i s t  i n  d re s s i ng .  
2. Was hi ng 
a )  Pu t ha nd s u n d e r t he f aucet 
b )  Ru b hands tog e t her . 
c )  U se soa p to sc r u b . 
d )  U s e  towe l . 
e )  T h row towe l i n  wa ste ca n .  
3 . E a t i ng 
a )  Ho l d  gla ss w i t h ou t s p i I l i nq . 
b ) Ta ke b i te s i z e p i eces at a t i me - i n s tea d o f  q u l o l nq the 
whole thinq . 
c )  Wait his t u r n  to rec e i v e f ood . 
d ) U s e  a s poo n ( w h e n ev e r  o o p o rtu nity ari se� ) .  
4 • To i I e t  i ng 
a >  I nd icate need to u ri n a te - d ef ecat i on .  
b )  P u l I d own pa nt s a l o n e ; p u l  I t h em u o . 
c )  A s si s t  in wa s h i ng hand s ,  a s  a bove . -
d )  Assist i n  w i p i ng u o  a c c i d e n t s . 
Cog n i t ive 
I. I mit a tive s peec h. 
2 .  Eye c o n t a c t  u pon req u est w hen he hears " Loo k at me , "  or his n ame . 
3 . Receptive voca b u l a ry f o r  c ommo n o bj ects i n  t he room a nd common l y  
u sed a c t i o n ve r b s . 
Soc ial 
a )  Ca n f o l l ow v e r y  s i m p l e  w h o l e  bod y c omman d s .  
b )  Ca n I oc a te fam i I i ar o bj ec t s  i n  the  room . 
c )  Ca n l oc a te ba s i c  bod y p a rt s  o n  h i m se l f . 
I .  No n -verba l i nteract i on w i t h a not her c h i I d  - init i a ted and rece i ved. 
2 .  Dec rea se c ryi ng be h a v i or a n d ta n t r u m s . 
3 .  S pend severa l m i nute s w i t hou t a toy c l u t c h ed in h i s h a n d . 
4 .  A f f ec tive res ponse s  - h a p o y , sad ,  etc . , a t  ap p rop r iate t i mes . 
4 0  
Goa l s  
C W i  I I i  a m ) 
S e l f - h e l p  s k i t I s  
I .  Z i p  o r  b u t to n  coat . 
2 .  T i e  s hoe s . 
3 .  P u t  o n  a n d ta ke o f f boot s . 
4 .  Comp l e t i o n  o f  a l  I se l f - he l p  s ki I I s  w i t h f e w  rem i n d e r s  to rema i n  
o n  ta s k . 
5 .  A s s i st Rod r i q u e z  i n  ba t h i ng ,  wa s h i nq ,  a nd e a t i n 9 s k i I I s . 
6 .  He l p  w i p e t a b l e s c l ea n . 
7 . Ret u r n  toy s to t he i r  s h e l f . 
Soc i al 
I • E y e  c o n t a c t  u po n  req u e st - ca  I I i ng h i s  n ame o r  " Loo k a t  me . ' ' 
2 .  Mo re r ece p t i ve to tou c h  ( w i t ho u t  d r a w i n n a wa y ) . 
3 .  Beg i n to i n i t i a te n o na g q re s s i v e  co n ta c t  w i t h  p ee r  or a d u l t .  
4 .  I n i t i a t e  soc i a l c o n v e r s a t i o n ;  i n c reas e s p eec h q u a n t i t y .  
5 .  Dec rea se c r y i n g a n d ta n t r u m  be h a v i o r .  
6. A ffect i ve re s p o n se s - h a p p y , s a d , e tc . , a t  a p p rop r i a te t i me s . 
7 .  I nc rea se l e n g t h o f  t a s k  a t t e n t i on .  
S i t  i n  c h a i r a n d s t a y o n  o n e  ta s k  f o r  2 m i n u t e s . 
H e l p  a not h e r  c h i l d  w i t h f ewe r s k i ! I s .  
8 . Ta ke f r u st ra t i o n o r  a 9 q re s s i on ou t o n  a dol I or o t h e r  i n a n i ma te 
o b j ect . 
9 .  Ca n t a ke t u r n s  w i t h  a f a vo ri t e  toy . 
Cog n i t i v e 
I .  I nc rea se q u a n t i ty a n d q u a l i t y  o f  s p eec h . 
2 .  U se of n u m be r s  w i t h  mea n i n g to 5 .  
3 .  O n e -o n e  c o r re s po n d e nce . 
4. Ba s i c p re p o s i t i o n c o nce r t s  - o v e r , b e h i n d ,  o n , i n ,  b e t we e n , etc . 
5 . Memo ry o f  3 comma nd s i n  s e q u e nce . 
6 .  Recog n i z e name w h e n  s p o ke n  o r  p r i n te d . 
7 .  Co l o r l a be l s  - ex p re s s i ve . 
8 . Con c e pt s - same , d i f f e re nt ,  b i o ,  I i t t l e ,  etc . 
9 .  Ba s i c s h a p e s  - rec e p t i ve k no w l ed q e  o f  l a be l s ; d ra w  c i rc l e  a nd 
s q u a re . 
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EQU I PM E NT/MAT E R I A L S / S U P P L I E S  
Record p la ye r 
Low c ha l k  board 
3 or 4 boo k she l ves C l ow )  
I book s he l f  ( h ig her ) 
1 0  l ow c h a i rs 
2 h i g her cha i r s  
3 l ow t a b l e s ( form i c a top ) 
I d e s k  
5 - 1 0  l oc ker s , c u b b i e s ,  o r  
somet h i ng f o r  coa t s , boot s , 
etc . 
B i g  p l a st i c mat ( f or  d ry i ng 
pa i n t stu f f ,  etc . )  
Room d i v i d e r - b u l l e t i n  
boa rd 
F i  l e  c a b i net 
Wa ste b a s ket 
S w i ng s e t  a n d /o r  othe r  out -
d oo r  p l ay e q u i p .  
Potty c ha i r  
Ba t h tu b 
Moo 
Boo ks O n : 
Be ha v i o r Mod i f i ca t i on 
To i l et Tra i n i nq 
Au t i st i c  C h i l d 
Food B u d q e t  
M i l k  < we e k l y  b u d a et ) 
Ha p Pa l me r  reco rd s 
S i m p l e  boo k s  
Wood e n  b l oc k s  
Ba l I s  
F i sc h e r  Pr i ce toy s 
Plastic t ruc ks, ca r s, etc . 
Bu i l et i n  boa rd aid s 
Mu sical i n s t rume n t s 
D re s s  u p  c l ot h e s , o l d  h a t s , etc . 
S n a p, b u t to n , hoo k , z i p boa rd 
La rg e r i d i ng w h ee l toy s 
S t r i n g i n g b ead s 
S na p  b l oc k s 
S ma l I wood e n  t ra i n  set 
Do I I s & c I o t h e s  
P u  1 1  toy s 
Pu r pet s 
La rqe p i c t u r e s  
Wood e n  r u z z l e s ( ea s y U [')  to 1 2  p i ec e s ) 
Toy l etter s � n u m b e r s 
C l oc k  
A r t  
Co n st r u c t i on o a o e r  
Ma n i l a  p a p e r  
W a t e r  c o l o r s  
Sci s sors 
Pa ste 
P l a y d ou g h  
S t r i ng 
C ha l k  
Po s t e r  oa i n t 
R r u s h e s  
Ea se l 
C r a ve n s ( l a rq e ) 
Od d s  & e n d s 
, ,  
, ,  
A P P E N D I X  I 
D I AGNO S T I C  T E S T :i  
4 3  
4 4 
I • I n d i v  i d u a  I I nte I I i g e n c e  T e s  t s  
* S ta n f ord -B i net I n t e l l i g e n c e  Sca l e  L -M , 1 960 
( 2  yea r s  to S u p e r i o r a d u l t > - P s y c h o l og i c a l Co r po ra t i on 
o r  C .  H .  Stoe l t i ng 
Me r r i I I  Pa l me r  P re - sc hoo l Per f o rma nces Tests 
< Ag e s 1 8  mo . t o  1 6  y r . )  - C .  H .  Stoe l t i ng Comp a n y  
* Wec h s l e r P r e - s c hoo l a nd P r i ma r y Sca l e  o f  I n te l I i g ence , 1 967 
( Ag e s  4 to 6 ! ) - P syc ho l og i c a l Cor p orat ion 
A r t h u r  Po i nt S c a l e  o f  Pe r f o rma nce Te sts - Rev i sed Form I I 
( Ag e s  5 to 1 5  ye a r s ) - Psyc ho l og i ca l  Corporat i on 
A r t h u r Po i n t S c a l e  o f  Pe r f o rma nce Te s t s  - Form 
( Ag e s 4 to A d u l t )  - C .  H .  Stoe l t i ng Comp a n y  
Wec h s l e r I nte l l i gence S c a l e  f o r  C h i l d re n , 1 94 9  
( Ag e s  5 to 1 5  yea r s )  - P s yc h o l og i c a l Co r po ra t i o n 
I I .  Deve l opmenta l C ha rt s  
* See How T h e y  G row - Deve l o omenta l C h a rt , 1 967 
(P re-sc hoo l t h roug h  A d o l e sc e n ce ) - S c ot t  Fore sma n 
C h i l d  G rowt h & Deve l o pme n t , C h a r a c t e r i st i c & Need s 
( Ag e s 4 to 1 6  yea r s > - N a t i ona l Ed u cat i o n A s soc i a t i on 
So noma Cou n t y  C h a r t  - G rowt h & Deve l opment Th roug h the Grades 
( K i n d e rga rte n  t h rou g h  E i g ht h  G ra d e )  - Cou nt y S u p t . o f  Sc hoo l s 
Sonoma Cou n t y , Ca l i f .  
I I  I . Deve l opmenta l Te st s 
De n v e r  Deve l opmenta l S c r e e n i ng Te st 
( Ag e s  one mont h to 6 yea r s ) - F ra n k e n bu rg , Dod d s ,  L a d oca 
P roj ect 
McGa h a n Ea r l y  Detec t i o n I n ventory - P re - sc h oo l C l i n i c S c r een­
i ng Te st & Ma n u a l ,  Fo l l et t  Pu b I i s h i ng 
New Yor k  C h i I d  Deve l o pme n t  Sca l e s 
( Ag e s 4 t h ro u g h  7 )  - Bu rea u o f  E d u cat i ona l Re se� rc h 
Boa r d  o f  E d u c a t i on ,  C i t y o f  New Yor k  
* V i ne l a nd Soc i a l  Ma tu r i t y S c a l e , 1 96 5 , ( 3  mo . - a d u l t )  -
Ame r i c a n  Gu i d a nc e  
I V .  Rea d i ne s s  Te s t s  
* 
4 5  
Met ropo l i t a n Rea d i n e s s  Te s t s  
Ha rcou rt , Brace , a nd W o r l d  
F i r s t  G ra d e Sc reen i ng Te s t s  
( Ag e s  K i n d e rg a rt e n  t h rou g h  G r a d e  I )  - Ame r i c a n  Gu i da nce 
S e r v i ce ,  I nc .  
V .  G ro u p I nte l l i g e nc e  Te s t s  
* Ot i s - Le n non Men ta l A b i l i ty Test 
( Grea d e  1 . 6 to 9 . 9 )  - H a rcou rt , B r ac e , a nd Wo r l d  
S c i e n c e  Re sea rc h A s soc i a tes P r i ma ry Menta l A b i I i t i e s ,  1 954 
( Ag e s  7 to I I )  - C h i cago : Sc i e nc e  Re sea rc h A s soc i ates 
V I . V i s u a l mot o r  d eve l o pme n t  a nd f u nc t i on l nq 
* 
Pe rceptu a l  Motor S u rvey Ra t i ng Sca l e  < Roac h & Ke p h a rt )  
( G r a d e s  I - 4 )  - C h a r l e s E .  Me r r i  I I  Boo k s , I nc .  
L l nco l n -Oseret s ky Motor Deve l opment S c a l e  
( Ag e s  6 to 1 4 )  - We ste r n  P s yc h o l og i c a l Se rv i c e & C .  H .  
Stoe l t i ng 
Ha r r i s  Te s t s  o f  L a t e ra l Dom i n a nc e , 1 9 5 5  
( Ag e s  7 yea r s  to A d u l t ) - P s yc h o l og i c a l Co r p o ra t i o n 
ABC V i s i on Test o f  Oc u l a r Dom i n a nce 
P s yc ho l og i c a l Co r p orat i o n 
F rost l g  Deve l o pme n ta l Test o f  V i s u a l Pe rcept i o n ( Remed i at i on 
P rog ram a va i l a b l e ) ( Ag e s  3 to a p p rox . 9 -0 ) - Fo l l et t  
Pu b I i s h i ng 
Benton Rev i sed V i su a l Ret e n t i o n Tes t ,  1 963  
( Norms f o r  C . A .  8 - 1 4 a n d  1 5  t o  44 ) - Ps yc ho l og i ca l  Co rpora t i on 
Memory - f o r -De s i g n s  Test , 1 960  - G r a h a m - Ke n d a l I 
( C h i l d re n  8 -6 to 1 5 - 1  I ,  Ad u l t s 1 6  - ) - P s yc h o l og i ca l  Test 
S p ec i a l i st s  
V i s u a l C l o s u re Te s t s  I n  Some P s y c ho l og i c a l Co r re l a t e s  o f 
Severe Rea d i ng D i s a b l l i t y  
U n p u b l i s he d  d oc tora l d i s s e r t a t i o n ,  U n i ve r s i t y  o f  I I I l n o i s ,  1 962 
Co l um b i a  M e n t a l Ma t u r i ty Sc a l e ,  19 5 9  
( Ag e s  3 t o  1 0  yea r s ) - H a rco u r t , R r ac e , a n d  Wor l d  
Ra ven ' s  Co l ou red P rog re s s i v e Ma t r i ce s , Sets A ,  A B , & B ,  Rev i sed 
1 9 5 6  - P s yc ho l og i c a l Co r p o ra t i o n 
Le i te r  I n ter n a t i o n a l Pe r f orma n c e  Sca l e , A rt hu r A d a ptat i on 
( Ag e s  2 t h rou g h  1 2) - We ste r n  P s yc h o l og i c a l S e rv i c e s & 
C .  H .  S t oe l t i n� 
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Key s ton e V i su a l S u rvey Te l e b i nocu l a r  
( Grades I u p )  - Key s to n e V i ew Com pa n y 
Eam e s  Eye Test f o r  V i s u a l Scree n i ng 
( Gra d e s  I - 1 2 ) - Ha rcou r t , B r a c e , a n d  Wor l d 
Ch i cago Non - V e r b a l Exam i na t i on 
( Pa n tom i me Form , a g e s  8 to a d u l t ) - P s y c h o l og i c a l Co r p orat i on 
Va n De r L ugt P syc homoto r Te st S e r i es f o r C h i l d ren , 1 94 9  
New Yo r k  U n i ve r s i t y ,  New Yor k 
Good enoug h -Ha r r i s  Dra w i n g  Te s t s , 1 96 3  
( Ag e s  5 - 1 5 )  - Ha rcou rt , Brace , a nd Wor l d  
Deve l opme n ta l  Te st s o f  V i s ua l -Mo to r  I n teg ra t i on , 1 964  - Be r r y -
Bu kten i ca C M . A .  1 -9 to 1 5 - 1 I )  - Fo l l et t  Pu b l i s h i ng 
Be n d e r  V l s u a �Motor G e s t a l t  Test f o r  C h i l dre n , 1 96 2  
( Ag e s  5 - 1 0  yea r s > - Weste r n  Psyc ho l og i ca l  S e rv i ce s  
V I  I .  A u d i to r y - v e r b a l d eve l opment f u nc t i o n i ng 
Commu n i ca t i ve Ev a l u a t i o n Char t f rom I n f a n c y  t o  F i v e Yea rs  
Bu s i nes s Fo rms , I n c .  
V erba l La n g u ag e  Dev e l o pme n t S c a l e 
( Ag e s  2 mo n t h s  to 1 5  yea r s ) - E d u c a t i o na l Te st  Bu rea u , D i v i s i on 
of Amer i ca n  G u ida nce Serv i ce ,  I nc .  
Ca l i f o r n i a  Prete s t s  of V i s i on ,  H�a r l ng a nd Moto r Coord i na t i on 
( Ag e s  K i n d e rg a rt e n  to Ad u l t ) - Ca l i f o r n i a  Te s t  Bu reau 
Rea d i ng Ca pac i t y & Ac h i evement Te s t s - Du r re ! I -S u l I I v a n 
( G r a d e  2 . 5  - 6 . 0 )  - H a rco u r t 
L i s ten i ng Com p rehe n s i o n Tes t  - B row n -Ca r l so n  
( Gra d e s  9 - 1 6 ,  H i g h  S c h oo l & Co l l eg e ) - Ha rc o u rt , Brac e , a nd 
Wor l d 
* Pea bod y P i c t ure Voca bu l a r y Te s t , 1 9 5 9  
( Ag e s  1 - 9 t o  1 8 - 0 ) - Amer i ca n  G u i d a nc e  
Ammo n s  Fu t I Ra n g e  P i c t u re Voc a b u l a r y  T e st , 1 94 8  
( Ag e s  2 - 6  t o  A d u l t > - N e w  O r l ea n s , Lo u i s i a n a , R .  B .  Ammo n s  
Frenc h P i c tor i a l T e s t  o f  I nte l I i q e n c e , 1 964 
( Ag e s 2 - 6  to 8 -6 yea r s ) - Hou g h t o n -M i f f l i n  
Ke n t  S e r l e s o f  Eme rg e nc y Sca l e s 
( Ag e s 5 to 1 4 )  - P s y c h o l og i c a l Co r p ora t i o n 
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F l etc h e r  C h a rt - "Max i mu m  D i sta nc e s  f o r  I nt e r p ret i ng c a l l ed 
N u m be r s  b y  Pe r so n s  H a v i n g Va r i o u s  Amou nt s o f  Hea r i ng Lo s s . "  
Ta b l e  XX I I & p a g e s  202-206 I n  S peec h a n d  Hea r i na ,  by Ha rvey 
F l etc h e r . - D .  Va n No s t r a n d  Co . , I nc .  New Yor k ,  1 92 9 . 
A u d i omet r i c  Th re s ho l d  Te s t s  a n d  S peec h  Rec e p t i on Te s t s  
Re f e r  t o  t ra i n e d  pe r so n n e l .  
Re l a t i o n s h i p  o f  Deg ree o f  Hea r i ng Ha n d i c a p  to Ed u c a t i o na l 
Need s - O f f i c e o f  S u pt . o f  Pu b l i c  I n st ru c t i o n ,  3 1 6  S .  2 n d  St . ,  
S p r i ng f i e l d ,  I I  l i no i s .  
A u d i to r y  B l e n d  I n g Test , Ro s s we l I -C h a l l 
E s s a y  P re s s  
Mon roe Sou nd B l e n d i ng Test - A u d i to ry O n l y  
a )  Page 200 , C h i l d r e n  W h o  Ca n not Rea d 
b )  Mon roe D i a g no s t i c  Rea d i ng E x a m i n at i o n - C .  H .  Stoe l t l ng 
Mon roe Sou n d  B l e n d i ng Te s t s - A u d i to r y  p l u s p i c t u res ( v i s u a l )  
f rom Mon roe Rea d i ng A pt i t u d e  T e s t  
C Aq e s  Sf - 8 f ) - Hou g ht o n  M i f f I i n  Com p a n y , 1 96 3  
Mon roe A u d i to r y  Wo rd D i sc r i m i n a t i o n Te st - Pag e 1 99 Ch i l d re n  
W h o  Ca n not Rea d 
U n i ve r s i t y o f  C h i c a go P re s s  o r  Mon roe D i a g no s t i c  Read i ng Te st 
Wepm a n A u d i to ry D i sc r i m i na t i on Te st s , 1 9 58 
J .  M .  Wepma n 
Mon roe A u d i to ry Memo ry o f  a S t o r y  f rom Mo n roe Read i ng A p t i t u d e  
Test - A u d i to r y  Test 3 .  
-
( Ag e s  S t  - 8 f ) - Hou g h ton -M i f f  I I n  Compa n y , 1 963 
V I  I I .  Overa l l  La ng u a g e  Eva l u a t i on 
* I I  l l no i s  Te s t  o f  P s yc ho l i ng u i s t i c  A b i l i t i e s ,  K i r k  & McCa r t h y  
( Ag e s  2 - 6  t o  9-0 ) - U n i ve r s i t y o f  I I l i no i s  P re s s  
H a l s tead A p h a s i a  Te s t  Form M 
E d u c a t i on I nd u st r y  Serv i c e 
I X .  Rea d i ng a nd S p e l l i n g 
* W i d e Ra n g e  Ac h i eveme n t  T e s t , J a s t a k a n d  B i j o u  
( K i n d e rga rten t h ro u g h Co l l eg e ) - P s yc ho l og i c a l Cor o o ra t l o n 
G ra y -Ora l Read i ng Te st , 1 96 3  
( G ra d e s  I - 1 2 ) - Bo b b s -Me r r i l  I 
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Du r re l l A n a l y s i s  o f  Rea d i ng D i f f i c u l ty ,  1 9 5 5  
( G ra d e s I . 5  t o  6 . 5 )  - H a rcou rt , Brac e , a n d  Wo r l d  
S pa c he D i a g nost i c  Rea d i ng S c a l e s ,  1 963 
( G rad e s  I - 8 )  - Ca l i f o r n i a  T e s t  Bu reau 
Mo n roe D i ag no st i c Read i n g Exam i n a t i on 
( G r a d e s  1 . 0  to 8 . 5 )  - C . H .  Stoe l t i ng Com p a n y  
Ros swe l l -C ha l l D i ag no st i c Rea d i ng Te st s o f W o r d  A na l y s t s  
S k i l l s - E s s a y  P re s s  
Word D i sc r i m i na t i on Te s t  < Mo n ro e ) 
H .  C .  Stoe l t i ng P rod uc t s , I nc .  
I ota Wo rd Recog n i t i on ( Mon roe - D i ag nos t i c Rea d i ng Exam i nat i on >  
H .  C .  Stoe l t i n g P rod u ct s , I nc .  
P h onov i su a l Vowe l & Con sona nt C h a rt s , P hon i c s  
P honov i s u a l P rod uct s ,  I n c .  
Nort hampton Vowe l & Con sona n t  C h a rt s f rom Ya l e ,  " Format i on 
a n d  Deve l opme n t o f  E l eme n t a ry E ng l i s h Sou n d s "  
Nort ham pton S c hoo l f o r  t h e  Dea f , No rt hampto n ,  Ma s s a c h u setts 
Mon roe Ad a p tat i o n  of the Ayres O ra l & W r i tten S p e l l I ng Te sts 
a )  Pag e 18 9, C h i l d re n  Who Ca n not Rea d 
b )  Mon roe D i a g no s t i c  Rea d i ng Exa m i n a t i o n  
H .  C .  Stoe l t i ng Com p a n y  
P honov i su a l D i ag nost i c  S p e l l i ng Te st s 
Phonov i su a l P rod u c t s  
M i l I s  Lea r n i n g Met ho d s Te s t , R .  E . M i l I s  
M i l l s Ce n t e r  
* A n y  o f  t he dev i ce s  I i sted a bove a re pote n t i a l t e s t i n g / sc r e e n i ng i n st r u ­
me nt s to b e  u sed b y  t he F ra n k l i n -J e f f e r so n  Cou n t i e s S oe c i a l Ed u c a t i o n 
s ta f f  b u t  t h e  i t em s t h a t  h a v e  b e e n  a s t e r i s ked a re t h e  p re f e r red o n es • 
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LOG O �  AC T I V I T I F S 
7 / 1 5 / 7 4  
8 /  1 3 / 7 4  
8 /  1 9 / 7 4  
8 / 2 8 / 7 4  
9 /  1 8 /7 4  
1 0 / 8 / 7 4  
l 'J / 1 5 1 7 4  
1 0 / 2 1 /7 4  
I I / 6 / 7 4  
1 1 / 8 /7 4  
I 1 .1 1 1 /7 4 
1 1  / 2 0 / 7 4  
1 2 / 1 1 / 7 4  
1 2 / 1 1 / 7 4  
I / 2/ 7 5  
1 / 1 6 / 7 5  
2 / 1 8 / 7 5  
2 / 2 0 / 7 5 
3 /3/7 5 
LOG O F  A C T I V IT I E S 
I nt e r v i ewed t e a c h e r  f o r  e r e - s c hoo l i t i n e ra n t  a s c; e s srie n t  
o o s i t i o n . 
Recomme n d ed t o  Exec ut i ve Boa r d  erir l oyme n t  o f  t e a c � e r  ( recom ­
m e n d a t i o n a p o ro v e d l . 
Teac h e r  emp l oyed b v  a d m i n i s t r a t i ve d i s t r i c t ,  · � . Ve r no n  H i g h 
S c hoo l , D i st r i c t 2 0 1 .  
Wrot e tea c he r ' s  j o b  d e sc r i o t i o n .  
�1e t  w i t h Re n d  L a ke Co i l ecie  p e r s o n ne l r e q a r d i nri  i dea o f  s t a r t ­
i n g a s s e s sme n t -d i a q no s t i c  c l a s s rooM . 
Exec u t i ve Roa r d  a o n ro v e d  r e c om m e n d a t i o n to � t � r t  a s se s sMe n t  
room . 
Mt . Ve r no n  H i g h S c hoo l D i s t r i c t 2 0 1 ( a d � i n i s t ra t i v e d i s t r i c t )  
a r p ro v e d  r l a n .  
W rote p l a n s , o ti j ect i ve s , a n d  oo'" I :;  + o r  c l a s s rooi:i . 
Moved  f u r n i t u r e ,  e q u i p Me n t , a n d rc a i e r i a l s  t r  f a r: i l i t y .  
P roo ram s t a rted . 
On- s i t e  v i s i t  o f  p roo r a � . 
O n - s i t e v i s i t o f  p roo ra ri . 
D i sc u s sed t h e  p roj ect w i t h m v  a d \  i s o r , D r . Do n a l d  S m i t l e y ,  
Ea ste r n  I 1 1  i !"lo i s  U n i ve r s i t y ,  c •-" 1 r l e s t o n , 1 1  I i n o i s .  
�a l l ed o ro s p e c t u s to C r . �o n � l a  s � i t l e y .  
O n - s i t e v i s i t o f  p ron r a m . 
Sta rted p re - sc hoo l s c r ee n i n � f o r  s �e c i a l  ed u c a t i o n d i s T r i c t .  
Set u r  a p rio i n tme n t  w i t h D r . uc r: <  I d  S ri i t l e v t o  d i s c u s s  p ro ­
j ec t  a n d  w r i t i n a o f  f i e l d  s t u d ' .  
r 1et w i t h D r . Do n a l d  Sm i t l e y to  r e v i e w f i e l d  s t u d y  r e o or t . 
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A Com p re he n s i ve P l a n f o r  t he Ed u c a t i o n o f  Low I nc i d e n c e  H a n d i c a o o e c  
C h i l d re n  i n  Sou t h e r n  I I I i no l s .  A Re oo rt by Tom C row n e r  
p re p a red u n d e r  T i t l e  V I , Ma y 1 97 2 .  
Comm i t tee o n  Ea r l y  Loc a t i o n a n d  Ca re o f  H a n d i c a o p ed C h i l d re n . I I I i no i s  
Comm i s s i o n o n  C h i l d re n , S p r i ng f i e l d ,  1 1 1  i no i s ,  J a n u a ry , 1 9 7 2 . 
E a r l y  C h i l d hood E d u c a t i o n f o r  D i v e r se l y  Ha n d i c a o p e d  C h i l d re n . T h e  
O f f i c e o f  t h e S u pe r i n te n d e nt o f  Pu b I i c  I n s t r u c t i o n ,  S t a t e  o f  
I I I i no i s , I 97 4 • 
E a r l v  I d e nt i f i c a t i o n o f  E x c ept i o n a l C h i l d r e n . f h e  O f f i c e o f  t h e 
S u pe r i nt e n d e n t  o f  P u b I i c  I n s t r u c t i o n ,  S t a t e  o f  I I I i no i s ,  197 2 
Except i on a l C h i l d ren . S u mmer 1 97 0 . 
Foc u s  o n  Except i on a l C h i I d ren . Ha r c h  1 97 1 .  
Foc u s o n  Except i o n a l C h i l d re n . A p r  i I 1 97 3 . 
Foc u s  o n  Except i o n a l C h i I d r e n . Ma rc h 1 97 4 . 
Foc u s o n  Except i o na l C h i I d re n . A p r i  I 1 97 4. 
Po rtage P roj ec t . Po r t a g e ,  W i s co n s i n .  1 96 9 . 
P roj ect P red i c t .  P a r k  R i d g e , 1 1 1  i no i s .  1 97 2 . 
S t a t e  o f  I I  I i no i s ,  O f f i c e o f  t h e  S u p e r i n t e n d e n t  o f  Pu b l i c  I n st r u c t i o n . 
A Comp rehe n s i v e P l a n f o r  De l i v e ra n c e  o f  S o ec i a l E d u c a t i o n 
S e r v i c e s  to H a n d i c a pped C h i l d re n  w i t n Low P r e v e l a n c e  Excep ­
t i on a l ! t i e s .  1 97 4 . 
S t a t e  o f  I I I  i no i s ,  O f f i c e o f  t h e  S u p e r i n t e n d e n t  o f  Publ  l e  I n s t r u c t i o n .  
Ru l e s a n d  Req u l a t i on s  t o  Gove r n  t h 8  A d � i n i st rat l o n a n d  O o e r ­
a t l o n o f  S p ec i a l  E d u c a t i o� .  0ctobe r 1 97 4 . 
S t a t e  o f  J I  J l no i s ,  O f f i c e o f  t h e  S u o e r i n t e n d e ri t  o f  "u h l  i c  l n st ru c t i o ri .  
T e n t a t i v e G u i d e l i n e s  f o r  Hou se  f3 i 1 1  ) 23 . [ '3 r l y  Ch i l d hood 
Ed u c a t i o n tor H3 n d i c a p p e d  C h l l �en  Ta s k  r o r c e . J a n u a r y  1 97 2 .  
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FOOTNOT E S  
I .  Ea r l y  C h i l d hoo d Edu cat i on fo r Di v e r se l y  Hand i c a o n ed Ch i l d re n . 
2 .  
3 .  
4 .  
5 .  
T h e O f f i ce o f  the S u pe r i nt e n d ent o f  Pu b I l e  I nst r u c t i on ,  Sta t e  
o f  I l l i no i s ,  1 97 4 . 
Fo c u s  on Exce pt io na l Chi I dre n . Ma rch 1 97 1 . 
Fo c us o n  Exc e pt iona l C h i l d re n. Ma rc h 1 97 4 . 
Foc u s  o n  Exce p tiona l C h i l d ren . Ap r i  I 1 97 4 . 
Comm i t tee on Ear l y  Locat i on and Ca re o f  Han d i can ped Chi l d ren . 
I I I inois Comm i s si on o n  Ch i l d ren , S o ri nq f  i e l d , 1 1 1  i noi s ,  Ja nuri r y , 
1 97 2 . 
